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PREFACE

Throvghoot the last long vears of my hfe 've Teen anvolved wotls Justory of
cducational wdeas, | have often retumed te Immanue] Kant, whe, in his book “On
Pedagogy”™ from 18013, argues that the art of governing and the art of cducation are
among man's most important social mventions. According o Kant, eertain
struciumal similarties exist between the lormation of o sociely and the fommation of
a human being. To ael peliieally 15 W shape o socicv: W oael educslionally is Lo
shape an individual. Formation of o sectely and Gormation of a person are therelone
closely telated - withouwl being the same. The relationship can be descibed as an
epg-or-chicken parados: what comes first, the pood and proper community or the
goad and proper sizen.

[t iz therefore no coincidence that some of the grear political philosophers are
included i the conon ol mojor educational philosephers. Plalo, Martin Luther.
Juhn Locke. Bousseau, Immenuel Kanl, Wilkelm Humboldl, N.F.S. Grundivig.
John Dewev, Rabindraneth Tagore, and others. Ther educational philosophy can
nol be solpled Tom e peliveal plolesophy. Inomoch edocational thnking,
hewever, the connection between polineal phulosophy and educational phalosophy
drops out of sight, and pedagogy is reduced to methodological and didactic
maticrs,

With this voluminous book on Paulo Freire, Professor Asoke Bhaltacharya
remingds ws of the close relalionship between polities and pedagopy. Prolessoer
Bhatacharva's book clearly tllustrates that Paule Freare, in the latter hall of the
twentieth century, re-established the connection between educational phalosophy
and pelitwal philesophy . Preue establizhed o conductve connection betwesn
pelitics and pedipopy based on bis own expenences. Paulo Freire was Do inlo a
prospercus middle-class famaly i Bragl, but the Family [ost everyting m 1924
As a yvoung man, Free expenenced poverty and even hunger, and he learned that
the Brazilian upper elass hod hitle interest in the problems of the lower classes, and
so he soon became involved mothe Oght sgainst poverty and oppression through
education.

Pauder Frerre has been bailed as one of the Tounding Githers ol erilical pedagogy,
which 15 not wiong, bul oel very precise ether. For who amoeog the mapom
educational pholosophers were not eritical” Ronssean was extremely entical o has
contomporary pedagogy and school system, and Luther, Kant, Grundtvig, Dowey,
and Tagore all formulated their pedagegice] philosophics m eritical opposition to
contemporary educational theory and practice. The same can be said of Paulo
Freire. Therelore, 1018 ol Freme's enbeal ablede, bul his polical achivism that
seels b aparl om some (hid net alll of the canomcal edecational phalosophers

Prafessor Asoke Bhattecharva provides o thorough description ol Paule Preowe
as 2 polilical activist Freire was one of the founding members of The Movemsent
for Popular Culure, whieh was the Orst of a senies of pelincal educational
rovements that emerged i Brazil on the 19008 The purpose was wo empower the



PRIEFACT

pont te [ themselves out of poverty without ahenatieg ihem through an edueation
that did not tzke their eullure and thewr own expencenes into accounl. | herefore, the
movement put great emphasis on preserving the poople’s culmral traditions, their
histories, their myvthical chametlers and thewr religrosity - o philosophical approsch
Lthat resembles Grundivig and the Danish folk high school movement, which [fom
The = 1RO wis sel wp o educete the tural populalion

[13 s masterpiece “Pedagogy of the Oppressed”, Prere gave bis delindfue ol the
political nawwe of education and the relationship between knowledge, power amd
language. In that book, which was baged on hiz own experience from fighting
illiteracy i Hrazil, Paulo Freire formulated s famous pedagogical method 1o
make agneulivral workers aware ol their secial sitwation and o contribute 1o their
emancipalion.

Aowealth ol Lilerature bas been published sboul Poule Frere, bul nothing as
comprebensive as this book, This book distnpomshes tsell by a detled aceount of
the  histeniwal, eeencons amd socml eomest, aml on tus bosis Drolesse
Bhattacharva diaws a Gsanating and compeehensive piciure of one ol the most
lameus and miuenhal educational philosophers from the Tast halt of the twenneth
ceniury

Frofeszor Ove Korsgaard, Dr. Ped
Dramesle Ueiverzaty School of Edvcation
Ulmiverzaty af Aol

Dhenserrk
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IX

Al the peak ol his carcer, when Paulo Freire was given the responsibilily to make
millions of people literate he was the Chairman ol the National Literacy Mission.
At this time, he suffered enormous reverses. Following the coup by the armed
forces. Frewre was imprisoned and kept in detention for 70 days and physically
and mentally tortured until he was allowed to go into exile. Though this tragedy
influenced adversely the scheme of things in Brazil, it also ushered in a new era of
creativity for Paulo. He was able to work in a new land, with a new people, and
among new subjects of his experimentation. What was lield-tested 1n Brazil proved
equally effective in Chile. Thus local became global, what could perhaps have
remained restricted within the geographical confines ol Brazil, became objects
of experimentation on a wider scale. In the language of Grundivig, what was lost
internally was redeemed externally. Says Paulo Freire, “No one goes anywhere
alone, least ol all mto exile — not even those who arrive physieally alone, un-
accompanied by famuily, spouse. children, parents or siblings. No one leaves his or
her world without having been transfixed by its roots or with a vacuum for a soul.
We carrv with us the memory of many fabries. a self’ soaked 1n our history. our
culture: a memory, sometimes scallered. sometimes sharp and clear, ol the streets
of our childhood, of our adolescence; the reminiscence of something distant that
suddenly stands out belore us, i us, a shv gesture, an open hand. a smile lost in a
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stluations or seck action arising [rom that clanheation. The topies ol these debales
were offered us by the groups themselves. Nationalism, profit remitlances abroad,
the political evolution of Brazil, development. illiteracy. the vote lor illiterates,
democracy were some of the themes which were repeated from group to group.
These subjects and others were schematized as far as possible and presented to
groups with visual aids. in the form of dialogue.””’

From this premise of knowledge, Freire developed his methods of literacy based
on the dictum, “from the known to the unknown™. The adult-illiterates were know-
ledgeable people in the sense that they survived on the basis of their knowledge,
skill and labour in a highly competitive and cruel world. What they lacked was
alphabetisation. So I'rerie tried to remove this gap so that alphabets could be used
as a weapon in their struggle: from the knowledge of the world 1o the word and
then again clarification of the knowledge of the world on the basis of acquired
knowledge.

Alter six months ol experience with the culture cireles, “we asked ourselves 1l 1t
would not be possible to do something n the field of adult iteracy which would
give us similar results.”” It is from the organisation of culture circles that the idea
ol adult literacy evolved. Lileracy was a further instrument in the hands ol those
who discussed thewr own plight and that of society n the culture cireles. Lileracy
was not the end but the means towards clarification of human life. to borrow a phrase
from (irund.h‘ig_l.g3

Freire writes. ‘From the beginning, we rejected the hypothesis of a purely
mechanistic literacy programme and considered the problem of teaching adults
how to read in relation to awakening ol their consciousness. We wished to design
a project n which we would attempt to move from the naivele to a eritical attitude
at the same time we taught reading. We wanted a literacy programme which would
be an introduction to the democratization of culture, a programme with people as



